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Text Representation
Text representation invites students to extend their understandings and apply them in novel formats (Walqui, 1992). For example, students may have difficulty reading an article about the agricultural migrant experience in the United States. They may understand the main idea and the cultural significance of the article. But, they may be confused by the unfamiliar words they encounter. Reading the article as a group would make the article user-friendly for the students. Then, smaller groups of students can create a collaborative poster. They can include on their poster a symbol from the article they believe has the most significance. The students may then look for a quote from the article that goes along with the symbol. In this activity, the text is presented in a new way. This may help some of the students understand the contents of the article more clearly. The ultimate goal of all scaffolds is student independence, without the need of scaffolds (Krashen, 1983).

Metacognitive Development
Metacognitive development supports students' internalization of strategies. It does this through a conscious focus on the implementation of plans of attack. Metacognitive development fosters student autonomy through self-monitoring and self-assessment (Walqui, 1992). An example is teaching what a "good" reader does as he or she reads. The actual steps could be outlined to the students. This way, the students can copy the steps themselves as they read. Students can stop from time to time during their reading and examine whether they're getting the main idea, understanding the theme of the article, etc.

Schema Building
Schema building helps students establish the connections that exist between and across concepts. These connections may otherwise appear unrelated. This helps students gain perspective of where ideas fit in the larger scheme of things (Carrell, 1983). Schemas are interconnected clusters of meaning. Schema, or background knowledge, is built before a topic is introduced. Students need to be able to process material from the top down. Top-down processing gives students general knowledge of the broad picture before studying the details. They also need to be able to process material from the bottom up. Bottom-up processing is the ability to understand vocabulary, syntax, and rhetorical style (Carrell, 1983). This observation applies equally to oral discussions, reading comprehension, and writing activities. Graphic organizers, a picture of important information in the lesson, also offer excellent frameworks for developing background knowledge (Parks and Black, 1990).

Contextualization
Contextualization creates a clear experiential environment that familiarizes unknown concepts (Rigg & Enright, 1986). Visualizations, focus questions, and manipulatives are all helpful. Input becomes comprehensible through manipulating the content teachers use in their lessons (Terrell, 1982). One of the biggest problems many students have in content-area classes is reading the textbooks. Textbooks are usually very linear, dry and dense, with few or no relevant illustrations. Embedding this language in a context by using manipulatives can help the student comprehend the lesson. (Van Lier, 1991).

Bridging
Bridging provides a personal connection between the learner and the theme of the class. It taps into the student's prior knowledge relevant to the class theme (Walqui, 1992). Brainstorming about a topic prior to a lesson is an example of bridging. Another example is a quick-write. A quick-write is a focused three to five minute activity. It requires a student to write as much information as possible about a given topic in the allotted time. This activity helps provide a personal connection between the learner and the theme of the lesson.

Modeling
Modeling clarifies procedures through direct experience. It provides concrete examples of what a student's finished product should look like (Walqui, 1992). Any task introduced for the first time should be modeled. Students need to be given clear samples to imitate. Increased student participation and peer interaction enhances knowledge retention better than teacher-directed activities (Dougherty & Pica, 1986.) Teachers should hold high expectations for their students. Teachers should deliberately promote critical thinking skills through the use of temporary scaffolds. This may help the students succeed in academic courses. Research on teacher expectations (Rosenthal and Jacobson, 1968) indicates that when teachers were told certain randomly selected students were gifted, those students gained significant intellectual growth. This suggests that teacher attitudes and expectations play a significant role in student achievement. Despite the teacher's best efforts, the reality is that some students won't be operating at the evaluation level of Bloom's Taxonomy. Teachers should not become frustrated. Instead, they should consider their role to help every student reach the highest level of achievement possible.

